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A seminar for
new faculty developers

Cynthia Weston
Director, Teaching and Learning Services
Professor, Dept of Educational and Counselling Psychology

e

Ehime University, Japan, March 2007
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e

Goals and Agenda

¢ Context and faculty development

1. McGill context

2. My context

3. Your context and views

4. Does context influence faculty development?
e Faculty development

1. Definitions

2. Knowledge, roles, skills

3. Levels of intervention and impact

o FacuITy development action plan

T McGill

Needs assessment results

e Learn|the basics of effective faculty development (5)
o Network, support group (2)

e How to organize faculty development (levels)

e How to break through barriers of culture & tradition (3
e Consulting
Course design

e

e Practical workshops

¢ Evaluation of FD

T McGill

e

Chapterl
Context and faculty
development

T McGill

The role of context in
Faculty development

e My contexts
e Your contexts

e How does this influence faculty

development?

|

T McGill

|

1. McGill context

T McGill
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The mission of McGill University

The advancement of learning

through teaching, scholarship and
service to society, by offering to
outstanding undergraduate and graduate

students the best education available...

T McGill

McGill University

ontreal, Quebec, Canada
esearch intensive

1 medical/doctoral in Canada

(McLean’s 2006 Canadian University rankings)

21 in the world; only Canadian
niversity in top 25

(Times Higher Education Supplement 2006)

esearch University of Year 2005 (canadian

lesearch InfoSource)
T McGill

McGill University

e (Campus based institution
e 1,500 professors
3,000 students

3

e 3,000 courses per term
50% of freshman have at least one class with
0

ver 400 students

e 5| teaching hospitals

T McGill

McGill University

e Promotion, tenure based on:

Research
Teaching

—|Service

e Teaching

“...receives its due weight compared to
research”

A teaching portfolio is required

T McGill

A student centered university

“McQGill is only as great as what it can offer to
students, to society and to the advancement of
knowledge; and in that respect, the life and
learning that each of our students experiences
while at the University is a measure of its

”

Ssuccess.

(Principal’s Task Force on Student Life and Learning, 2006, p.5)
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University priorities

Recryit and support best minds in research, teaching, service
Enrich undergraduate student life and learning experience

- N
a

ew senior administrator: Deputy Provost —Student Life
d Learning

— Improve academic advising and mentoring

Build

strength through Graduate studies

— Improve funding and space
Expldre new frontiers of knowledge

Enha
Enha

nce support for teaching and research
nce support for staff and professional development

Measure performance against rigorous standards
Make decisions based on datamaking

Build

a learning community

T McGill
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McGill teaching and
learning mission

e The Univyersity is a learning community.

o As fully fledged members of this learning community, students
should be challenged not only to achieve their potential, but to
excel.

e They should learn in in conditions that encourage them to

remain qurious, to value diversity in opinions and perspectives,

to think critically and to communicate effectively.

Through| their participation in the McGill community students

should have opportunities to develop personally, socially and to

become thoughtful and contributing members of society.

- 'n.“:.
.

Principal’s Task Force on Student Life and Learning (2006) — pg. 6

T McGill
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2. My context

T McGill

Socio-cultural context

¢ English speaking
e Canadian

e Educational psychologist
cognitive/constructivist)

~—~

Views about learning

e Students construct their own learning actively and
uniquely by making connections to their preconceived
notions about the way the world works.

e Preexisting knowledge serves as a platform for interpreting
their world — and may be a facilitator or barrier to
knowledge change.

e Learning involves the integration of new information and

e Teaching is providing opportunities
to work with content and
construct meaning.

T McGill
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| e English university in a French province B restructuring of existing knowledge.
— — Influences my attitudes, values, ideals, and beliefs — ¢ Learning is influenced by cognitive, personal, motivational,
r — Important to make assumptions explicit r sogial, and contextual processes.
- To facilitate mutual understanding e Learning occurs when the learner is ready to learn.
— Together, adapt my experience for your context N Marx 5 Boyle 1993 Ewell 1997
R A - R A -
. ¥ McGill | |, T McGill
Learning centered: Vi bout teachi
A A Iews about teacnin
Basic Assumptions 9
¢ Knowledge is constructed by i 3 i )
integrating new information and * Effective university teaching
J developing a personal characterized by:
understanding. — High level of academic challenge
> ICTEBEREETTR — S$tudent interactions with faculty members
5 — Active and collaborative learning experiences
b
« Learning is constructing meaning. i=- — Complementary learning opportunities inside and
o utside the classroom

— Supportive campus environment

NSSE Benchmarks

T McGill
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Learning centered teaching

¢ Knowledge is constructed by
integrating new information and
developing a personal
understanding.

e Learners are active.

(v}
|
|£ j e Learning is constructing

meaning.

b

Learner-centred e Teaching is providing
Instructional Approach opportunities to work with
content and construct

e McGill

Learning centered teaching

Focus learning process; developing understanding
in the discipline
guide on the side, frequent interaction,
Teacher guidance
\GETER actively engaged, interaction with prof. and
| other students, collaborative
=
. interactive, collaborative, ongoing practice
| ) )/
el and feedback
Evaluation emphasizes continuous formative feedback
for improvement
=Y o
" = McGill

The mission of
eaching and Learning Services

-

¢ Tolenhance student learning by creating
supportive, adaptable and innovative learning
enyironments in collaboration with professors,
departments, faculties and administrative units.

= e To|provide leadership in developing, supporting,
and implementing learning centered practices
and policies that are nurtured, recognized and
rewarded at all levels of the University.

T McGill
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3. Your context and views

} T McGill

Advance questions

Your context and views (micro)

1. What do you think characterizes good teaching at the university level?

2. What do you expect that university students should do in order to learn?
3. What do you think that professors should do in order to learn how to be good teachers?
4. How would you describe the mission of faculty development and faculty developers?
¢ Meso environment (Department and College views and experiences)
5. How do staff at your institution generally view teaching?
6. How do staff at your institution generally view learning?
7. What do you think faculty members, department chairs, and/or Deans think about
faculty development and faculty developers?
* Macro environment (institutional views, policies,
8. What policies supporting teaching and learning exist at your institution?
9. What programs supporting faculty development exist at your institution?
10. How is university teaching generally regarded in your societal context?

Adapted from: Berthiaume & Arikawa (June 2006).

1. What do you think characterizes good teaching at the university level?
- Easy to understand
- Opportunity to think
- Interaction for students
- Motivation
. Challenging
- Build on prior knowledge and skill

2. What do you expect that university students should do in order to learn?
- Improve communication skills

- Social experience

- Daily learning

- Self learning

- Career planning

- Open mind

13 —
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Your context and views (micro)

Your context and views (micro)

3. What do you think that professors should do in order to learn how to be good

teachers?

- Deep knowledge of content

- New strategies

- Reflection on own teaching

- Enhance motivation of students

- Passion

- Know the level of the students

. Know position of course in the curriculum

- Teacher instead of researcher (x2)

4. How would you describe the mission of faculty development and faculty
developers?
- Improving the consciousness of faculty members
- Creating a good teaching and research environment
- Supporting and educating the potential in faculty members
- Teaching tips
- Principles of course design
- Faculty buy-in to improving teaching effectiveness
- Create a win/win situation for faculty
- Help faculty see that it is all about the students
- Plan faculty development programs so all faculty members participate
- Organize faculty who are good teachers
- Connect university policy, faculty members, students

Your context and views (meso)

Your context and views (meso)

5. How do staff at your institution generally view teaching?

— Conveying knowledge to students directly (x2)
Teacher talks, students are passive and listen
Teaching is a waste of time

No idea about teaching
Teaching is sub-work
— They know there are problems with teaching but don't know alternatives

6. How do staff at your institution generally view learning?
— Knowledge goes into students’ brains
— It is one way — from teacher to student
— Teacher speaks, students listen and learn (x3)
— Acquiring knowledge
— No idea about learning

7. What do you think faculty members, department chairs,
and/or Deans think about faculty development and faculty
developers?

— There are no expectations for faculty development

— Research is first

— It is troublesome

— Fac dev is required, but faculty don’t want to do it

— Waste of time

— Another top down order (university president, ministry)

Your context and views (macro)

8. What policies supporting teaching and learning exist at your institution?
— None (x10)
— Tips or ideas only

9. What programs supporting faculty development exist at your institution?
— Peer review of teaching
— Class evaluations
— Teaching awards
— Funds for improving teaching

10. How is university teaching generally regarded in your societal context?
— Preparing students for society, job, career
— Personal education
— Getting a degree
— Look up to faculty, but not really
— Extraordinary expectations of parents

4. Does context influence
culty development?

L )

§ T McGill
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Pair share
5 minutes

e What do you think about these

Your thoughts

It's important to have a system for FD

It's important to base our work on learning theory
We need to find
(In North America we are calling this the “nexus between research and teaching”)

FD is clearer at the Micro level. Harder at Meso and Macro. Money and policy are
difficult.

flays to link teaching and learning to scholarship and research

Comments? (We need to devglop partnerships with administrators to make things work at meso
and macro leyel.
How do we motivate and persuade?

I I (We didn’t pursug this as much as I'd hoped. One way we do this at TLS is through
b b the Course Design and Teaching Workshop. Hiro has information about this. It
= = is a one week intensive (40 hours) workshop in which profs often come to

change their way of thinking from more “teacher centered” to “learning centered”.
r r They work in small groups (as you did on Day 2) and they are persuaded in part
by Ilstenlnghto and watching the other participants who may have different views.
Profs who e taken the workshop are invited back the next time we give it to
talk about how changes in their thinking about learning had a positive impact on
their teaching, This is also persuasive to profs in the workshop (micro level
impact). As well, the former workshop participants voice their thinking about
teaching and |earning in their departments and on university committees. This
begins to have an impact at meso and macro levels).
'm e - e -
) FMcGill| |, T McGill
Your thoughts
How do we evaluate faculty development?
(We need eyvidence. There are many ways to collect Cha pterz
evidence for example: L
Satisfaction| of participants — e.g. using questionnaires I-aculty development
to get feedback from participants as to their
satisfaction with FD events;
, Learning of |participants teaching materials — e.g. ;
Ed analyzing| course outlines and assignments of Ed
- participants to see the extent to which what they have =
- learned has been implemented in their teaching plans. -
Observatiorn of participants teaching in the classroom —
e.g., peer|evaluation; using a checklist to look for
certain desirable teaching behaviors)
AR 5 - AR 5 -
) ®McGill| |, T McGill
What is faculty development?
e Systematic and scholarly support for improving
1_ Definition educational processes and the practice of
educators and students. (apted from kan & aume p. o)
e An agent of institutional change...It will be
ki ki concerned in different ways with changes in
=g g knowledge, skills, and attitudes of all faculty at
i i

T McGill

every level right up to that of the most senior
administrators and the head of each and every
university. ton, 1995).

T McGill
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What are the goals of
faculty development?

To enhance student learning by...

Stimulating and reenergizing faculty

Helping faculty to learn new information
about teaching and learning

2. Knowledge, roles, and skills

- Promoting changes in behaviors and -
= attitudes towards teaching and learning =
i Making an impact on the organization over i
time
Kahn & Baume, Pg. 42
[351] - R .
., T McGill| |, T McGill
Knowledge base Roles
«| Learning e The success and_tr_u_e status of faculty _
— Students development activities depend on the skills of
— Professors the faculty developer in initiating partnerships
. and constructive collaborations with clients
¢| Course/program design, development,
assessment
| | Higher education organization i * Afdress perceived needs of staff
— —
E o | Reflective practice (learning from experience) E e At the same time work towards the overarching
— Assessment of our practice gpal of enhancing student learning experience in
higher education.
hn & Baume, pg. 12
[351] - R .
. T McGill| |, T McGill
Partnerships and
- Agent of change
collaborations 9 9
DeVelop partnerships at all levels (micro, meso, ¢ Help develop a vision for teaching and
macro) learning at your university
— Partnerships with senior administrators — See possibilities
— Collaborations with chairs, deans — Have a long term view
e — [Find allies; Be an ally 1 — Find out what others think is most critical
= — Develop a support network of faculty = — All activities should be coherent with this vision
r developers r

T McGill

T McGill
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3. Levels of intervention

and impact

Interventions

[nitiate and respond to demands
and expectations

T McGill

— Events
— Projects
= = — Consultations
4 4 — Advocacy
5 - 5 -
. T McGill| |, T McGill
Levels of intervention .
Macro o Individual level
Meso e Focus is teaching of individual professors in
individual courses
e Course design events
e Teaching skills events
|- | ¢ Consultations with professors
= =
r r
(adapted from Berthiaume & Arikawa, 2006) [-=-] . [-=-] -
. T McGill| |, T McGill
Meso level Macro level
. FquIty, Department, program level ¢ |nstitutional level
¢ Focusis .c!ep.artmel?ts or programs . « Focus is university
- Facilitating curriculum or program design . . .
; - « Policies to recognize teaching
- Encouraging department chairs to « Policies lue teaching i ti
| recognize and reward teaching | ar?dlctf:ugva CISUING) (i XTI el
= - Support department chairs in = . Ad teachi ql )
Ir interpreting course evaluations Ir WBIEE=13Y (I WIS Ie) A UKl

committees
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McGill Teaching and Learning Services Workplan - March 15, 2007
Field - Higher education

Conferences [PoD. |
| ions: External |Visitors (consult/int) |
Macro
[Administration [Academic Planning Group (APG)
i [APPC itee on Teaching and Learning (SCTL)
Events Topic of the year: 2007- 08 diversity)
Projects | Graduate atfributes

Pedagogical Preparation for Graduate Students

Course ions (Science, CCE, DISE)
[Major redesign project: pilot ESS
d j chelor of Social Work (BSW)

Major redesign proje
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McGill TLS workplan

Selected Examples from the work plan

T
McGiII‘ Teaching and Learning Services Workplan - March 15, 2007

¢ Representation of our interventions el -Hitor st
[Conferences [PoD. |
e Micro, meso, macro level e '
[Administration Academic Planning Group (APG) ]
¢ Additional levels of o — i:%’io;mm.im‘:.";"“'““““ Crereh
. ~ Field (top) s T T —
- = TLS projects (bottom) - e —
b i S
Consultations [McGill it/ working group i
Micro - Indiv Profs, Courses at McGill
Events Course design and teaching workshop (CDTW) |
[Course |
[TLS
. TMcGIll| |, T McGill
Questions Five minute paper
. Wriée down faculty development
« Do you have any questions about actiyities at your institution that
the workplan? occur at each level:
; " — Micro
= = — Meso
R R
— mMacro
. TMcGill| |, T McGill
Pair share Examples of levels
e Turn to the person next to you and e Examples of activities:
share your most effective activity: — Micro
— Mjcro — Mgeso
- ~Mgso . — Macro
= — Macro =
R R
. TMcGill| |, T McGill
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Video of tea
New faculty
Consortium/

Seminar for

Fac dev enc
teaching

micro

thing in class
seminar
network with groups of faculty members in

course design, areas of similar interest

mproving fd skills

Handbook far teaching
Booklet introducing good teachers
Improving language teaching in courses

ourage student to voice preferences about

T McGill

Meso

T McGill

Aiming for s
university wi

Evaluation o

Student invo

Macro

Public lecture — open classes to influence
public/university opinion

ndard form for syllabus to be used
de

University check system for syllabus
Best practices —

f performance of individual faculty

Divide classes by ability level

Ivement in reform/advancement of teaching

— if stimulated by faculty development

T McGill

One minute paper

e Wh
fron

at are three main ideas you take
n this seminar so far?

T McGill

Chapter3
Your FD action plan

T McGill

Summary of 3 main ideas

T McGill
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Goals and agenda

e fFaculty development action plan

— Products
e Creating an action plan for your work

Issues

T McGill

» Developing a network of colleagues Teaching and Goals
3 — Process ‘ Learning
= e Experiencing McGill fd framework =
Ir o Experiencing fd strategies .
o Reflecting on framework and strategies: _
- Transferability to your context S — Context
AR =
o i by MCG 1 ]. 1 © 2003 CUTL
Teaching and learning issues: . . —
University priorities
1. Recruit and support best minds in research, teaching, service
One minute paper 2. Enrich undergraduate student life and learning experience
— Improve academic advising and mentoring
q . . 3. Build|strength through Graduate studies
e What are the most important issues in _ Impmvg fundinggand space
. . . . o 4. Explare new frontiers of knowledge
teaching and learning in your institution? 5. Enhahce support for teaching and research
5 5 6. Enhance support for staff and professional development
I I 7. Build|a learning community
— —
r r 8. Measure performance against rigorous standards
9. Make decisions based on data
AR . = AR . =
. T McGill| |, T McGill
Small groups Fill in your action plans
. 1. List the top three issues in your context
e Create mixed groups based on:
. o 2. Identify faculty development goals for each
— Different disciplines issue. What do you want to accomplish?
— Different institutions 3. What strategies will you use to achieve these goals?
I . q I — what will be the first steps you take?
= — Different years of experience =
I I 4. How will you evaluate whether you have achieved

your goals?

5. What aspects of the context may influence your plan?

T McGill
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Presentations

1.Present your action plan to your group

(5 minutes each)

). Give ideas and feedback to one another

Poster session (30 min):

e Display action plans on wall

e Review plans from other groups

= (5 min each) = » Give feedback (post-it notes)
r r
B. Revise your plan
¢ | ook for colleagues to connect with
ol * ol *
. T McGill| |, T McGill
Action plan reflection Strategies experienced
Vhat did you learn from preparing an action 1. Advance questions
plan and getting peer feedback? 2. Group discussions
o It helped identify what I have to do 3. Pair share
¢ It helped see how long each issue will take to address 4. One minute papers
o It helped think about the pedagogy — based on the peer ' .
1 DRk 1 5. Mixed small groups
=  We have shared issues and there are a variety of = 6. Action plan worksheet
r solutions r 7. Presentations
o It was useful to review issues and adjust them to our 8. Peer feedback
context 9. Poster session
rm - TUReT ICLLiUII onwnatwas IEdlIIE(m -
. T McGill| |, T McGill
Process reflection )
Tips
at did you learn from » Start wherever you can (F.D. can begin
anywhere)
experiencing these strategies? — Rrofs — disciplinary content — (concept map?)
« The poster session is unique for us in FD — Use any question/issue/problem as a lever
r o Interesting to use these strategies in ID r : En.( elige sl S
i . o " —incremental change
":- o I will also use these strategies in class ":- —Things may get worse before they get better

T McGill

» Use simple language

—4gvoid jargon

T McGill
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2. VTR BB RE—K
CURRICULUM VITAE (SELECTED 2001-2006)
D ec 2006

Cynthia BroockeW eston
Professor
D egpartm ent of Educational and C ounselling Psychology and
D irector
Teaching and Leaming Sexvices
M oG illU niversity

R esearch and Scholarly A ctivity

R esearch G rants

2003-2009

20012005

20012004

20012004

19992001

19992002

1998-2001

Abram i, P.,Segalow i=z,N .,Aulls,M ., Bemard,R ., Fichten, C .,

M A Jpine,L ., von Gmmau,M ., W eston, C ., and them em bersof the CSLP.
2003-2009).Centre d Btudes sur lapprentissage et la

perform ance-CEA P L SLP. Fonds québéoois de Ja recherche sur la sociEté
etla culture FQRSC) -V oletregroupem ents statégiques) 2003-2009:6
yeartoal= $2,542,500)

Piene, S. (coordiator), Frasson, C . GRITD), Paquette, G . CIRTA),

Segalow itz,N . CSLP), & Vasquez,J. GIFTA),W eston.C . CUTL), and the
m em bersof the CSLP. 2001-2005).D éveloppem ent, intégration et
évaluation des technologies de form ation etd bpprentissage.

(V alorisation R écherche du Québec VRQ)) 001-2005:4 yeartotal =
$2,4000,000)

Amundsen,C ., W eston, C.& Abmam i, P.A aculy developm entapproach that
ocuses on leaming for the effective mtegration of technology n higher
education . Social Sciences and H um anites R esearch Councilof Canada
(SSHRC),Yr.1:859,504;Yr.2:$60,690;Y1r.3:559,190.

M A Jpine,L.& W eston, C .The inpactofreflection on in proving teaching and
leaming n higher education . Social Sciences and H um anities R esearch council
of Canada (SSHRC),2001:$35,130;2002:549,810;2004:$49,810.

W eston, C .& Amundsen, C . The characteristics of effective online mstruction.
EVN et: N etw ork forthe Evaluation of Education and Training Technologies,
Strategic R esearch N etw orks in Education and Training, SSHRC, $13,000.
Donald,J., M A Jomne,L ., Saroyan, A ., & W eston C . The quality of
postsecondary education : The effect of specific leaming environm ents on
higher order leaming . Fonds pour Ja Form ation de Chercheurset ’'A idea la
Recherche (FCAR),$150,940

M A Jpine,L..& W eston, C . The relationship betw een reflective teaching and
studentexperience of leaming.SSHRC ., $92,000.

R efereed JoumalA rticles (* Indicates author is a graduate student)

M A Jpine, L. .W eston, C .and *Tinm em ansg, J. (In subm ission A ugust06) .W hatand
how are students thinking during n-class instuction?

Perlman, C .,W eston, C .and G isel, E . underrevision) . Enabling m eaningful leaming



through w eb based nstruction w ith occupational therapy students. Educational Technology
Ressarch and D evelopm ent.

M A Jpine,L ., W eston, C ., *Tinm em ans, J., *Berthiaume,D ., & *Faitbank-Roch,G .
2006). Zones: R econceptualizing teacher thinking In relation to action. Studies In H gher
Education 31 (5),601-615.

L.M A Jpine,C .W eston, *D .Berthiaum e, and *G . Faitbank-Roch 2006).How do
professors explain their thinking w hen planning and teaching? H igher Education, 51 1),
125-155.

PerilmanC . W eson,C & G iselE .R005).A web-based tutorial to enhance student
leaming of activity analysis. C anadian JoumalofO ccupational Therapy,72 (3), 153-163.

W eston,C ., Gandell, T ., *Thom as, A ., *Berthiaum e,D .,Gosselin,R .and M eterissian,
S.R004). Teaching residentshow to teach. C linical ivestigative M edicine, 27:171.

M A Jpine, L., W eston, C ., *Berthiaum e, D ., & *Faitbank-Roch,G ., *Owen,M . 2004).
R eflection on teaching: Types and goals of reflection . Educational Research and Evaluation,
10 4-6).337-363.

M A Jpine, L., W eston, C .& *Beauchamp,C . 002).D ebriefing nterview and
Colloquiim :How effective are these as research strategies? nstructional Science.

M eterissian, S., Tremblay, F ., Seely, A ., W eston, C ., M organ, G . 001).Challenges of
1 plem enting problem based leaming forthe teaching surgical oncology to second year
m edical students: A pilotstudy . Annals of the RoyalCollege of Physicians and Surgeons of
Canada.34 (8),501-504.

W eston, C ., Gandell, T ., *Beauchamp, J.,M A Ioine, L ., *W igeman,C. & *Beauchamp,
C. (001).Analyzing nterview data:The developm entand evolution of a coding system .
Qualiative Sociology, 24 3),381-400.

Contrbutions to Collective W orks

Saroyan,A .,Amundsen,C ..M A e, L. W eston,C .,W Tner, L., & Gandell,T. Q006).
Un m odéle de développem entpédagogique pour lenseignem entuniversiaire. N .Rege
ColtandM .Romannville Eds.), La pratgue enseignante en m utation dans l'enseignem ent
supérieur (pp.171-184) Bruxelles:DeBoeck & Larcier.

W eston,C.& M cAlpme, L. 2004).Evaluating student leaming (Ch.6). hA .Samoyan &
C.Amundsen (Eds.) Rethinking teaching in highereducation: From a course design w orkshop
to a faculty developm ent fram ew ork. Sterling, VA : Stylus Publishing.

Saroyan,A ., W eston,C .,Cowan,S & M A Ipine, L. R004).Evaluation of teaching Ch.7).

IhA .Sawyan & C.Amundsen Eds.) Rethinking teaching In higher education: From a course
design workshop to a faculty developm ent fram ew ork. Sterling, VA : Stylus Publishing.

Saroyan, A .,Amundsen,C ., W eson,C .,Cowan, S.,Gandell, T ., M A Ioine, L., & W Iner,
L. (004).Chaptersl & 2. ;A .Saroyan & C .Amundsen, Eds.) Rethinking teaching In higher
education: From a course design workshop to a faculty developm ent fram ew ork. Sterding,
VA :Stylis Publishing.

M A Jpine,L..& W eston, C. 002).Reflection: Issues related to in proving professors’
teaching and students’ leaming. M N .Hativa & P.Goodyear Eds.), Teacher thinking, beliefs
and know ledge 1n higher education. fpp.59-78).N etherlands: K uw er,

W eston,C & M A Jone, L. 001).M aking explicit the developm ent tow ard the
scholarship of teaching. Th K xeber, C . Ed.) .New D irections in Teaching and Leaming, #86
fop.89-97). San Francisco: Jossey Bass.



R efereed C onference Presentations

M A Jpine,L ., Berthiaume,D ., TInm em ans, J.and W eston, C . June 2006) . Zones of
teacher thinking n relation t© action: A tool for designing, inplem enting and review g
academ ic developm entprogram s/activites. ICED , Sheffield, UK .

Laftmme,E.& W eston, C. June 2006).D o professors find sustained engagem ent n
a long-term collabomtive faculty developm ent ntervention helpfiill? STLHE , Toronto.

Lafltmme,E.& W eston,C . @ pril2006) .M oving beyond satisfaction ratings n aculy
developm ent: Evidence ofparticipantuse ofworkshop concepts.AERA , San Francisco.

Amundsen,C . W eston, C.andM A Jpine, L. @ ugust2005).A collegial approach
course design and teaching developm ent: W hatprofessors find meaningfiland why . EARLT,
N icosia, Cypress

M A Jpine,L ., Amundsen,C .,W eston, C ., *M undy, A .,and *K tbavac,M . June 2005).
U sing an ntegrative m ethods approach to research academ ic developm entactivities: An
example.HERD SA ,Austalia.

C.Amundsen,P.Abmam i, L .M A pmne,C.W eston,M . *K tbavac,M ., *M undy,M .and

*W ilson,M . @ pril2005).The W hatand W hy of Faculty D evelopm ent in H gher Education:
An -depth Review ofthe Lierature. AERA ,M ontreal, Canada.

M A Jpine, L., W eston, C ., *Beaucham p, C ., *Beaucham p, J., *Berthiaum e, D .,
*Tinm em ans, J.and *Faitbank-Roch, G . @ pril2005).Reflection for leaming in diverse
contexts: University teaching, dietetics practice and graduate research team s.AERA ,

M ontreal, Canada.

W eston, M eterissian, G osseln, G andell, *Thom as, & *Berthiaum e Septem ber2004).
Teaching residents and fellow show to teach: A workshop tem plate.Royal College of
Physicians and Surgeons, O ttaw a.

Gosselin,R .,W eston, C . (June 2004).L "in pactd’un program m e de supportaux tuteurs
d"un cours prégradué d’apprentissage parproblem es — Une étude pilote. 3° Forum
ntemational francophone de pédagogie m édicale. Sherbrooke.

Amundsen, Saroyan, M A Ioine, & W eston. (June, 2004) . Leaming to teach n higher
education:A workingmodel. ITED ,O ttaw a.

M A Jpine, etal. June,2004).How do professors explain theirthinking w hen planning
and teaching? W hatare the in plications for the design and evaluation of faculty developm ent
actvites? ITED ,O taw a.

W eston, C .M A Jpine, L ., *Faitbank-Roch, G ., *Berthiaum e,D ., *TInm em ans, J.

M ay 2004).Sam e tim e, sam e place, differentview s? Integrated approach to analyzing parallel
perpectives of a pmntphenom enon.CSSHE , W Imnipeg, M anioba

W eston (M ay 2004).U sing portfolios to prom ote and assess student leaming in higher
education, CSSHE ,W Innipeg,M anioba

Amundsen,C ., Weson,C.& M A JpineL.. @prl 2004).Conceptm apping In course
desion:A cognitive tool forprofessors. AERA .San D iego.

Goselin,R .& W eston,C . April2004).The mpactof tutor supporton their
Confidence, Com petence, M otivation and Satisfaction in an undergraduate course: A piot

sudy.
Canadian A ssociation forM edical Education . H alifax, N ova Scotda.

M A Jpine,L. ., W eston, C ., *Berthiaum e,D .& *Faitbank-Roch,G . @ ugust2003).How
do professors explain their decisions when planning and teaching? European A ssociation for



Research on Leaming and Instruction EARLI), Padova, Taly.

M A lpine,L.& W eston, C . July 2002).Reflecting on teaching: U sing an em pirical
model to analyze, inprove and leam aboutyour own practice . HERD SA , Perth, A ustalia.

M A Jpine,L..& W eston, C . July 2002) Inplem enting a m ore discipline-ased
approach t© educationaldevelopment: How are we doing aftfer four years? W hatdoes this
mean or the future? ITED conference, Perth, A ustalia.

W eston, C . June 2002) .U sing portfolios to prom ote and assess student leaming In
higher education. Society forTeaching and Leaming In H igherEducation, H am ilton, O ntario.

*Bouchard, J., *Jazvac,M ., *Berthiaume,D .M A Ipine, L & W eston, C . June 2002).
Traning gaduate students in the area of university pedagogy : Student faculty collaborative
experiences. Society forTeaching and Leaming n H igherEducation, H am iltton, O ntario.

*Jazvac,M ., *Berthiaum e, D ., *Bouchard, J.,M A Jpine,L..& W eston,C . M ay 2002).
StudentFaculy Collaboration asa M echanism for Teaching and Leaming U niversity
Pedagogy . C anadian Society forStudies n H igherEducation, Toronto.

*Berthiaum e,D ., *Bouchard, J.*Jazvac,M ..M cA Ipine,L..& W eston,C . M ay 2002).
La collaboration professeuretudiantcom m e m ecanian e d’enseignem entetd’apprentissage en
m atere de pedagogie universiaire. A ssociation francophone pour ke savoir, Q uebec C ity .

*Berthiazume,D .& W eston, C . Aprl2002). Trahing graduate students to become
university professors: An apprenticeship m odel for leamng about teaching . Am erican
Educational R esearch A ssociation, New O reans.

Weson, C. & MA@ pine, L. Aprl 2002). Parallel Transcripts: An Innovative
approach for capturing the impact of reflective teaching on student leaming experdence.
Am erican Educational R esearch A ssociation, New O rleans, LA .

Amundsen, C., W eson, C. January 2002). A faculy development approach that
focuses on leaming for the effective integration of technology n higher education. Paper
presented at the Am erican A ssociation of H gherEducation C onference on Faculty R oles and
R ew ards, Phoenix, A rizona.

W eston, C.Gandell, T., *Luoconi, F. & Munay, S. Sept. 2001). Best practices for
online mstruction: A fram ew ork for the literature. C anadian A ssociation of C ontinuing H ealth
Education.O taw a, Ontaro.

M A Jpine,L.& W eston, C . August2001).Capturing the com plexities of researching
conceptions of teaching: Some research issues. European A ssociation for Ressarch on
Leaming and Instruction, Frelbourg, Sw itzerland,

Weston, C., Amundsen, C. Gandell, T., & *Sohbat, E. M ay 2001). Towards
dentifying the characteristics of effective online leaming. Canadian Society for Studies In
H gherEducation, Q uebec, Q uebec.

M A Jpine,L.& W eson, C. April2001). Inproving teaching through reflection: The
nfluence ofexperience on pattems of reflection . Am erican EducationalR egearch A ssociation,
Seattle, W A .

Invied lectures, workshops

W eston, C. M axch 2006). E-leaming: W hat does the ‘e’ bring to leaming? K eynote
soeech, K orean Society forEducational Technology, Seoul, K orea.

W eston, & Bamington. August 23 2004; M ay 26-June 1, 2005). Course D esign and
Teaching workshop . C oncordia U niversity, M ontreal, Canada.



Amundsen,M A pine, W eston. April19-23,2004;April21-27,2005).CourseD esign
and Teaching workshop.Sin on FraserUniversity, B ritish Colum bia, Canada.

W eston, G osselin, Gandell, & Razak (Feb 15,2005).C Iinical teaching in pediatrics:
From intuition to ntention.W orkshop given atthe M ontreal Children’sH ogpital.

W eston,C .,M eterissian, S.,Gandell, T ., & Gosselin,R. Feb 25,2004).C Inical
teaching forgeneral surgery residents. G eneral surgery sem Tnar, M ontreal G eneral H ogoital,
M oG illUnversity .

W eston,C.& Goselin,R . Feb 13,2004). Clnical teaching n neocnatology.N ecnatal
rounds, M ontreal Children’sH ogpital.

W eston, C. Febmary 12, 2004). Evaluating student leaming. Teaching Scholars
gem Tnar. Center forM edical Education, Facultyy of M edicine, M oG illUniversity .

Weston,C. & Meterssian, S.,Gandell, T., & Gosselin,R. [Feb 5,2004). Clnical
teaching workshop for surgical residents. M edical Education Rounds. Center forM edical
Education,M oG illUnversity .

W eston, C. January 22, 2004). Coherence In instructional design. ISPI Founder’'s
event.M ontreal.

Awardsand D istinctions

2000 Sheffield A w ard for “Superior scholarty contribution t© the Canadian Joumal
ofH gher Education” forthe article:M A Joine, L ., W eston, C ., Beauchamp, C .
W iseman, & J.,Beauchamp. (1999).M onioring studentcues: Tracking student
behaviorto in prove Instruction 1 highereducation . C anadian Joumalof
H bherEducation, XXIX 2 (3),113-144.

1999 Faculty of Education D istinquished Teaching A w ard




3. BM7r—M3%E )

M icro environm ent for faculty developm ent (ndividualview s,
approaches, experiences)
1.W hatdo you think characterizes good teaching at the university
level?
2.W hatdo you expect that university students should do in orderto
leam?
3.W hatdo you think thatprofessors should do n orderto leam how
to be good teachers?
4 .How would you describe the m ission of faculty developm entand
faculty developers?

M eso environm ent for faculty developm ent O epartm entand C ollege
view s and experiences)

5.How do saff atyour nstitution generally view teaching?

6.How do saff atyour mstitution generally view leaming?

7 .W hatdo you think faculty m em bers, departm ent chairs, and or
D eans think about faculy developm entand faculty developers?

M acro environm ent for faculty developm ent (nsttutionalview s,
policies, program ).

8 .W hatpolicies supporting teaching and leaming existatyour
nsttution?

9.W hatprogram s supporting faculy developm entexistatyour
nsttution?

10.How isuniversity teaching genemally regarded in your societal
context?

Adapted from :DenisBerthiaum e & Tom oko A rikaw a (June 2006) . Culural
considerations for i plem enting academ ic developm ent activities ntemationally. Paper
presented at the Itemational Consortim for Educational D evelopm ent (ICED ),
Sheffield, UK .
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10. W7 5—MRE (% 30)

Evaluation & feedback questionnaire:
Seminar for new faculty developers
Ehime University
March 26, 27, 2007

We would appreciate having your feedback about the Seminar for new faculty developers
Please let us know how useful parts of the seminar were for you by responding to the
questions using the following scale.

1=not at all useful,2= a little useful; 3= useful; 4= very useful; 5= extremely useful

Monday March 26
Part 1

We began the seminar by considering the relationship between our contexts and faculty
development.

1. We reviewed McGill University context. How useful was it to be informed about
McGill university context?
1= not at all useful,2= a little useful; 3= useful; 4= very useful; 5= extremely useful

2. We reviewed my conceptual/theoretical context. How useful was it to hear about
my views about learning, teaching, and faculty development?
1= not at all useful,2= a little useful; 3= useful; 4= very useful; 5= extremely useful

3. We reviewed your conceptual/theoretical contexts (these came from your
responses to the advance questions Hiro sent out). How useful was it to see the
responses of other participants about their views about teaching, learning and
faculty development?

1= not at all useful,2= a little useful; 3= useful; 4= very useful; 5= extremely useful

Monday March 26
Part 2

We considered FD levels of intervention and impact: Micro — individual profs & courses;
Meso — dept, faculty; Macro — university

4. We reviewed McGill’s FD workplan (the colored sheet that lists events,etc by level
of intended impact). How useful was it to have the workplan and my descriptions of
interventions as examples of levels of FD?

1= not at all useful,2= a little useful; 3= useful; 4= very useful; 5= extremely useful



5. We asked for your comments about the workplan. How useful was it to share
your comments?
1= not at all useful,2= a little useful; 3= useful; 4= very useful; 5= extremely useful

These are the comments you made during the seminar. (I’ve added a few thoughts of my

own).

It’s important to have a system for FD

It’s important to base our work on learning theory

We need to find ways to link teaching and learning to scholarship and research
(CW: In North America we are calling this the “nexus between research and
teaching™)

FD is clearer at the Micro level. Harder at Meso and Macro. Money and policy
are difficult.

(CW: We need to develop partnerships with administrators to make things work at
meso and macro level.

How do we motivate and persuade?

(CW: We didn’t pursue this as much as I’d hoped. One way we do this at TLS is
through the Course Design and Teaching Workshop. Hiro has information about
this. It is a one week intensive (40 hours) workshop in which profs often come to
change their way of thinking from more “teacher centered” to “learning centered”.
They work in small groups (as you did on Day 2) and they are persuaded in part
by listening to and watching the other

participants who may have different views. Profs who have taken the workshop
are invited back the next time we give it to talk about how changes in their
thinking about learning had a positive impact on their teaching. This is also
persuasive to profs in the workshop (micro level impact). As well, the former
workshop participants voice

their thinking about teaching and learning in their departments and on university
committees. This begins to have an impact at meso and macro levels).

How do we evaluate faculty development?

(CW: We need evidence. There are many ways to collect evidence for example:
Satisfaction of participants — e.g. using questionnaires to get feedback from
participants as to their satisfaction with FD events; Learning of participants
teaching materials — e.g. analyzing course outlines and assignments of participants
to see the extent to

which what they have learned has been implemented in their teaching plans.
Observation of participants teaching in the classroom — e.g., peer evaluation;
using a checklist to look for certain desirable teaching behaviors)

6. You individually wrote down FD events at each level at your own institution.
How useful was it to think about your FD work in terms of levels of impact?
1= not at all useful,2= a little useful; 3= useful; 4= very useful; 5= extremely useful



7. You discussed your FD levels and examples with a partner. How useful was it to
discuss the levels of impact of your FD work with another participant?
1= not at all useful; 2= a little useful; 3= useful; 4= very useful; 5= extremely useful

8. As a group, we shared and listed examples of interventions for each level
How useful was it to share examples and clarify the level of impact?
1= not at all useful; 2= a little useful; 3= useful; 4= very useful; 5= extremely useful

These are the examples from the seminar. We clarified the definition of “level of
impact” as the purpose for which the intervention is designed to impact.
Micro (intended to impact individual teaching)
* Video of teaching in class
* New faculty seminar
» Consortium/network with groups of faculty members in course design,
areas of similar interest
* Seminar for improving fd skills
* Handbook for teaching
* Booklet introducing good teachers
* Improving language teaching in courses
* FD - encourage student to voice preferences about teaching
Meso —(intended to impact department chairs and deans)
e none identified

Macro (intended to impact university policy and practice)

Public lecture — open classes to influence public/university opinion

* Aiming for standard form for syllabus to be used university wide

* University check system for syllabus

* Best practices —

* Evaluation of performance of individual faculty

* Divide classes by ability level

* Student involvement in reform/advancement of teaching — if stimulated by
faculty development

9. At the end of Day 1, you did a one minute paper about the 3 main ideas

you took away from the seminar so far. How useful was it to summarize your ideas
in this way?

1= not at all useful,2= a little useful; 3= useful; 4= very useful; 5= extremely useful

This is a summary of your main ideas from the seminar.
e Micro, Meso, Macro framework
e Networking among faculty developers
— Sharing cases was both a strength and a weakness
e The importance of working with administrators
e The involvement of students



e The importance of learning theory
e Change is SLOW

Tuesday, March 27
Part 1
Our goal on Day 2 was to:
e C(Create individual FD action plans
e Further develop a network of FD colleagues
e Experience McGill FD framework and some strategies

We began with an introduction to the FD framework we use at McGill.

© 2003 cUTL

The framework is represented as a circle with teaching and learning in the middle. There
are 5 components around the circle:
Issues or content to be addressed or learned
Desired outcomes or goals to be achieved in relation to the issues/content
Selection of strategies to help achieve each goal
Selection of evaluation methods to obtain evidence of achievement of
goals, address the issues

e Consideration of Contextual factors that may affect our issues, goals,

strategies or evaluation.

The circle indicates that FD can begin at any place, and that there must be coherence
among all 5 components. If one component changes, then all the others are affected.



10. How useful was the McGill FD framework for thinking about the components of
a FD plan?
1= not at all useful; 2= a little useful; 3= useful; 4= very useful; 5= extremely useful

11. You filled in an FD action plan: top three issues in your context, goals for each
issue, strategies to these goals; and ways to evaluate whether goals have been
achieved. How useful was this activity for thinking about an FD action plan?

1= not at all useful; 2= a little useful; 3= useful; 4= very useful; 5= extremely useful

Tuesday, March 27
Part 2

12. Action plans were presented to members of your small group. How useful was it
to present to other FD and to get feedback from them?
1= not at all useful; 2= a little useful; 3= useful; 4= very useful; 5= extremely useful

13. You listened to the action plan of the other members of your group. How useful
was it to hear about the plans of others?
1= not at all useful; 2= a little useful; 3= useful; 4= very useful; 5= extremely useful

14. Action plans were presented in a poster session. How useful was it to see the
plans of other FD outside your small group?
1= not at all useful; 2= a little useful; 3= useful; 4= very useful; 5= extremely useful

15. In the poster session, how useful was the feedback you got on your action plan?
1= not at all useful; 2= a little useful; 3= useful; 4= very useful; 5= extremely useful

16. What was learned from creating an action plan? Comments please.

These are the comments made at the end of the seminar. What other comments
could you add?

It helped identify what I have to do

It helped see how long each issue will take to address

It helped think about the pedagogy — based on the peer feedback
We have shared issues and there are a variety of solutions

It was useful to review issues and adjust them to our context

17. What was learned from using the FD framework and experiencing the
strategies? Comments please.



These are the comments made at the end of the seminar are below. What
could you add to this?

e The poster session is unique for us in FD
e Interesting to use these strategies in ID
e [ will also use these strategies in class

Monday March 26 and Tuesday March 27
Evaluation of achievement of seminar goals

Our goals for the seminar are listed below. To what extent do you think each goal was
achieved? Please respond using the following scale:

1= not at all achieved, 2= achieved a little, 3= moderately achieved , 4 = mostly achieved,
5 = completely achieved

18. We considered the importance of context for FD
1= not at all, 2= a little, 3= moderately , 4 = mostly, 5 = completely

19. We considered the importance of FD levels of intervention and impact (micro,

meso, macro)
1= not at all, 2= a little, 3= moderately , 4 = mostly, S = completely

20. We began an individual FD action plan
1= not at all, 2= a little, 3= moderately , 4 = mostly, 5 = completely

21. We further developed a network of FD colleagues
1= not at all, 2= a little, 3= moderately , 4 = mostly, 5 = completely

22. We became familiar with McGill’s FD framework
1= not at all, 2= a little, 3= moderately , 4 = mostly, S = completely

23. We experienced some strategies that can be used in FD
1= not at all, 2= a little, 3= moderately , 4 = mostly, 5 = completely

24. What were the most effective aspects of this seminar?

25. What would you change about this seminar?
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Course evaluation: Fuculty development For Faculty developer (F3)

Response rate 51.5% (17 respondents / 33 participants) as of April 27th, 2007

1 2 3 4 5 nonrespose|  total
. . . . (n) 0 0 5 7 5 0 17
Q1 Information about McGill university context %) 00 00 294 412 294 00 1000
Q2 Instructor’s views about learning, teaching, and (n) 0 0 5 5 7 0 17
faculty development %) 00 00 294 294 41.2 00 100.0
Q3 The responses of other participants about their (n) 0 2 4 3 8 0 17
views about teaching, learning and faculty &) 00 11.8 235 176 47.1 00 100.0
- (n) 0 2 3 5 7 0 17
Q4 MGl s FD workplan *) 00 11.8 176 | 294 412 00| 1000
. (n) 0 1 2 5 9 0 17
Q5 Sharing your comments about the workplan %) 00 59 118 294 529 00 1000
Q6 Thinking about your FD work in terms of levels of [ (n) 0 1 4 8 4 0 17
impact %) 00 5.9 235 47.1 235 0.0 100.0
Q7 Sharing examples of interventions and discussion (n) 0 3 4 6 3 1 17
to clarify the levels of impact &) 00 176 235 353 176 5.9 100.0
Q8 one minute paper about the 3 main ideas (n) 0 1 7 6 3 0 17
you took away from the seminar &) 00 5.9 41.2 353 176 00 100.0
Q9 The McGill FD framework about the components (n) 0 2 2 11 2 0 17
of a FD plan %) 00 11.8 11.8 64.7 11.8 0.0 100.0
S . (n) 0 0 2 10 5 0 17
Q10 Filleing in an FD action plan %) 00 00 118 588 294 00 1000
Q11 Presentation of the action plan and the (n) 0 4 4 5 4 0 17
feedback from menbers of your small group &) 00 235 235 294 235 00 100.0
Q12 The action plans of the other menbers of your (n) 0 4 4 5 4 0 17
small group &) 00 235 235 294 235 0.0 100.0
Q13 The action plans of other FD outside your small (n) 0 3 3 4 6 1 17
group %) 00 17.6 17.6 235 35.3 5.9 100.0
. (n) 1 3 5 4 4 0 17
Q14 The feedback you got on your action plan %) 59 176 294 235 235 00 1000
. (n) 0 2 3 9 3 0 17
Q17 The importance of context for FD %) 00 118 176 529 176 00 1000
Q18 The importance of FD levels of intervention and (n) 1 0 6 3 7 0 17
impact %) 5.9 00 35.3 17.6 41.2 0.0 100.0
R . (n) 0 3 5 7 2 0 17
Q19 An individual FD action plan %) 00 176 294 412 118 00 1000
. (n) 0 5 6 5 1 0 17
Q20 Developing a network of FD colleagues %) 00 294 253 294 59 00 1000
. " . - (n) 1 3 7 4 2 0 17
Q21 Becaming familiar with McGill' s FD framework %) 59 176 412 235 118 00 1000
. . (n) 0 3 5 4 4 1 17
Q22 Some strategies that can be used in FD %) 00 176 294 235 235 59 1000
Q1 - Q14 1= not at all useful; 2= a little useful; 3= useful; 4= very useful; 5= extremely useful
Q17 - Q22 1= not at all achieved, 2= achieved a little, 3= moderately achieved , 4 = mostly achieved, 5 = completely achieved
0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%
Qi 294 : I' : 41' 2 : : 297 :
Q2 294 | 294 | 412
Q3 118 I 235 | 176 471
Q4 118 I 17.6 | 294 | 412
Q5 59 1 11.8 | 294 | 2.9
Q6 59 1 235 | 471 | 235
Q7 176 | 235 | 353 176
Q8 59 1 412 I 39.3 | 176
Q9 - 11.8 I 118 | 647 | 118 o1
Q10 118 I 588 797 02
r a3
Qi - 235 | 235 | 294 I 235 o4
Q12 235 | 235 | 294 I 235 ab5
Q13 176 I 176 | 235 | 39,3
Q14 59 T 176 | 294 235 I 235
Q17 118 I 17.6 | 529 | 176
Q18 29 T 353 | 176 | 472
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