








第３章　FDアクションプラン

………………………………………………　６

………………………………………………　６

…………………………………………………………　10

………………………………………………　12

…………………………………　14

…………………………………………………………　16

…………………………………………………………………………　16

……………………………　18

…………………………………………………　20

……………………………………………………………　24

………………………………………………………………　32

………………………………………　34

…………………………………………………　39

……………………………………………　40

………………………………　46

…………………………………　48

…………………………………　49

………………………　50

………………………　51

……………………………………………　52

……………………………………………　58

………………………………………　63

………………………………………　65























































主催／愛媛大学 教育・学生支援機構 教育企画室 
http://web.opar.ehime-u.ac.jp

愛媛大学 城北キャンパス 大学会館3階 304室 

FD担当者のFDは必要ないのだろうか？ 

本講座は素朴な疑問から始まりました。 

FDが大学に浸透してきているとは言いますが、 

相変わらず講演会やシンポジウム型のものが多いのが現状です。 

なぜならばFDを担当する者が専門性を向上させる機会があまりないからです。 

今回の講座では、FD担当者が集い、先進事例を学ぶことで、自らの職場にそれを持ち帰ることを目的とします。 

これが「ファカルティ・デベロッパー養成講座（F3講座）」です。 

FDを実のあるものにしたいというあなたの参加をお待ちしています！ 

13:00～18：00 9：00～12：30

2006年度 特色ある大学教育支援プログラム 関連事業 

Faculty development For Faculty developer （F3） 

ファカルティ・デベロッパー 
養　成　講　座 



講　　　師 Cynthia Ｂ.Weston (シンシア・ウエストン)
McGill (マギル大学／カナダ） 
教授・学習サービス部門 ディレクター 

■26日（月）＜1日目＞ 
　12:30　　受付 
　13:00　　プログラム開始・オリエンテーション 
　14:00　　セッション1 【マギル大学ＦＤプログラム体験受講】 
　18:30　　情報交換会・夕食 
■27日（火）＜2日目＞ 
　  9:00　　セッション2 【マギル大学から学ぶこと】 
　11:30　　セッション3 【ふりかえり：現場への学びのテイクアウト】 
　12:30　　終了、解散 

スケジュール 

愛媛大学 教育・学生支援機構 
教育企画室副室長 

佐藤 浩章 

資料代：1,000円 
※情報交換会に参加される方は4,000円を当日お支払いいただきます。 

ファシリテーター 

参　加　費 

各大学でFDを担当している方（ファカルティ・デベロッパー）  

定員：30名 
※先着順となります。 

参加対象者 

お申し込みの方は、下記フォームにご記入の上、3月9日（金）までに事務局へお送りください。 
お問い合わせにつきましても、事務局までメールにてご連絡ください。 
制限人数に到達次第締め切りますので、お早めに申し込みください。 
講座の内容についての問い合わせなどもお気軽にお尋ねください。 

事務局メールアドレス＝info@iec.ehime-u.ac.jp
メール件名＝F3講座申込（名前○○○○○） 
・お名前  
・電話番号（遅刻等、緊急用なのでできれば携帯） 
・年　齢 
・性　別 
・メールアドレス 

・ご住所 
・ご所属(センター,学部等までご記入下さい) 
・所属先での活動内容と自分の役割 
 （これまでFD担当者として活動した経験をお教えください) 
・今回、学びたいこと、得たいこと 

申し込 み  
問い合わせ 

教育・カウンセリング心理学部教授。教授・学習サービス部門ディレクター
として20年以上に渡ってインストラクショナル・デザイン、評価方法、教授
方法を教えている。大学教員の授業改善を目指したシステムや技術開発
プロジェクトに長らく関わっている。今回はマギル大学で行っているFD
プログラムを紹介していただきます。 

愛媛大学でFDの業務を担当して5年になる。学内FDプログラムの立案、
講師、評価を担当。その他、授業コンサルティング、カリキュラム評価、学生
向けのスタディ・スキル講座を実施している。 

参加者には 
愛媛大学オリジナル教材 

『FDハンドブック第1～3巻』＋ 
『ＦＤ担当者必携マニュアル』を 

差し上げます。 



CURRICULUM   VITAE (SELECTED 2001-2006)
Dec 2006 

Cynthia Brooke W eston 
Professor

Department of Educational and Counselling Psychology and
Director

 Teaching and Learning Services 
M cGill University 

Research and Scholarly Activity 
Research Grants
2003-2009 Abrami, P., Segalowitz, N., Aulls, M ., Bernard, R., Fichten, C., 

M cAlpine, L., von Grunau, M ., W eston, C., and the members of the CSLP. 
(2003-2009). Centre d'études sur l'apprentissage et la 
performance-CEAP/CSLP. (Fonds québécois de la recherche sur la société 
et la culture (FQRSC) - Volet regroupements stratégiques) (2003-2009: 6 
year total = $2,542,500) 

2001-2005   Pierre, S. (coordinator), Frasson, C. (GRITI), Paquette, G. (CIRTA), 
Segalowitz, N. (CSLP), & Vasquez, J. (GIFTA), W eston. C. (CUTL), and the 
members of the CSLP. (2001-2005). Développement, intégration et 
évaluation des technologies de formation et d'apprentissage.
(Valorisation Récherche du Québec (VRQ)) (2001-2005: 4 year total = 
$2,4000,000)

2001-2004 Amundsen, C., W eston, C. & Abrami, P. A faculty development approach that 
focuses on learning for the effective integration of technology in higher 
education. Social Sciences and Humanities Research Council of Canada 
(SSHRC), Yr. 1: $59,504; Yr. 2: $60,690; Yr. 3: $59,190.

2001-2004  M cAlpine, L. & W eston, C. The impact of reflection on improving teaching and 
learning in higher education. Social Sciences and Humanities Research council 
of Canada (SSHRC), 2001: $35,130; 2002: $49,810; 2004: $49, 810. 

1999-2001 W eston, C. & Amundsen, C. The characteristics of effective online instruction. 
EvNet: Network for the Evaluation of Education and Training Technologies, 
Strategic Research Networks in Education and Training, SSHRC, $13,000.

1999-2002 Donald, J., M cAlpine, L., Saroyan, A.,  & W eston,C. The quality of 
postsecondary education: The effect of specific learning environments on 
higher order learning. Fonds pour la Formation de Chercheurs et l’Aide a la 
Recherche (FCAR), $150,940  

1998-2001 M cAlpine, L. & W eston, C. The relationship between reflective teaching and 
student experience of learning. SSHRC., $92,000. 

Refereed Journal Articles(* indicates author is a graduate student)
 M cAlpine, L. W eston, C. and *Timmermans, J. (in submission August 06). W hat and 
how are students thinking during in-class instruction?  
 Perlman, C., W eston, C. and Gisel, E. (under revision). Enabling meaningful learning 



through web based instruction with occupational therapy students. Educational Technology 
Research and Development.
 M cAlpine, L., W eston, C., *Timmermans, J.,  *Berthiaume, D., & *Fairbank-Roch, G. 
(2006).  Zones: Reconceptualizing teacher thinking in relation to action.  Studies in Higher 
Education31(5), 601-615. 

L. M cAlpine, C. W eston, *D. Berthiaume, and *G. Fairbank-Roch (2006). How do 
professors explain their thinking when planning and teaching? Higher Education, 51(1), 
125-155.

Perlman,C., W eston,C.& Gisel,E.(2005). A web-based tutorial to enhance student 
learning of activity analysis. Canadian Journal of Occupational Therapy,72(3), 153-163. 
 W eston, C., Gandell, T., *Thomas, A., *Berthiaume, D., Gosselin, R. and M eterissian, 
S.(2004).  Teaching residents how to teach. Clinical Investigative M edicine, 27: 171.

M cAlpine, L., W eston, C., *Berthiaume, D., & *Fairbank-Roch, G., *Owen, M . (2004). 
Reflection on teaching: Types and goals of reflection. Educational Research and Evaluation,
10 (4-6). 337-363.

M cAlpine, L., W eston, C. & *Beauchamp, C. (2002). Debriefing interview and 
Colloquium: How effective are these as research strategies? Instructional Science.

M eterissian, S., Tremblay, F., Seely, A., W eston, C., M organ, G. (2001). Challenges of 
implementing problem based learning for the teaching surgical oncology to second year 
medical students: A pilot study. Annals of the Royal College of Physicians and Surgeons of 
Canada.34(8), 501-504.

W eston, C.,  Gandell, T., *Beauchamp, J., M cAlpine, L., *W iseman, C.,  &  *Beauchamp, 
C. (2001). Analyzing interview data: The development and evolution of a coding system. 
Qualitative Sociology, 24 (3), 381-400.
Contributions to Collective W orks
 Saroyan, A., Amundsen, C., M cAlpine, L., W eston, C., W iner, L., & Gandell, T. (2006). 
Un modèle de développement pédagogique pour l'enseignement universitaire. In N. Rege 
Colet and M . Romainville (Eds.), La pratique enseignante en mutation dans l¹enseignement 
supérieur (pp. 171-184).Bruxelles: De Boeck & Larcier. 

W eston, C. & M cAlpine, L. (2004). Evaluating student learning (Ch. 6). In A. Saroyan & 
C. Amundsen (Eds.) Rethinking teaching in higher education: From a course design workshop 
to a faculty development framework. Sterling, VA: Stylus Publishing. 

Saroyan, A., W eston, C., Cowan, S.& M cAlpine, L. (2004). Evaluation of teaching (Ch.7). 
 In A. Saroyan &  C. Amundsen (Eds.) Rethinking teaching in higher education: From a course 
design workshop to a faculty development framework. Sterling, VA: Stylus Publishing. 

Saroyan, A., Amundsen, C., W eston, C., Cowan, S., Gandell, T., M cAlpine, L., & W iner, 
L. (2004). Chapters 1 & 2. In A. Saroyan & C. Amundsen, (Eds.) Rethinking teaching in higher 
education: From a course design workshop to a faculty development framework.  Sterling, 
VA: Stylus Publishing. 

M cAlpine, L. & W eston, C. (2002). Reflection: Issues related to improving professors’ 
teaching and students’ learning. In N. Hativa & P. Goodyear (Eds.), Teacher thinking, beliefs 
and knowledge in higher education. (pp. 59-78). Netherlands: Kluwer, 

W eston, C & M cAlpine, L. (2001). M aking explicit the development toward the 
scholarship of teaching. In Kreber, C. (Ed.). New Directions in Teaching and Learning, #86
(pp. 89-97).  San Francisco: Jossey Bass.  



Refereed Conference Presentations 
 M cAlpine, L., Berthiaume, D., Timmermans, J. and W eston, C. (June 2006). Zones of 
teacher thinking in relation to action: A tool for designing, implementing and reviewing 
academic development programs/activities. ICED, Sheffield, UK. 
 Laflamme, E. & W eston, C. (June 2006). Do professors find sustained engagement in 
a long-term collaborative faculty development intervention helpful?  STLHE, Toronto.
 Laflamme, E. & W eston, C. (April 2006). M oving beyond satisfaction ratings in faculty 
development: Evidence of participant use of workshop concepts. AERA, San Francisco.  
 Amundsen, C.,W eston, C. and M cAlpine, L. (August 2005). A collegial approach to 
course design and teaching development: W hat professors find meaningful and why. EARLI, 
Nicosia, Cypress 
 M cAlpine, L., Amundsen, C., W eston, C., *M undy, A., and *Krbavac, M . (June 2005).  
Using an integrative methods approach to research academic development activities: An 
example.HERDSA, Australia.

C. Amundsen, P. Abrami, L. M cAlpine, C. W eston, M . *Krbavac, M ., *M undy, M . and 
 *W ilson, M .  (April 2005). The W hat and W hy of Faculty Development in Higher Education: 
An In-depth Review of the Literature. AERA, M ontreal, Canada.
 M cAlpine, L., W eston, C., *Beauchamp, C., *Beauchamp, J., *Berthiaume, D., 
*Timmermans, J. and *Fairbank-Roch, G. (April 2005). Reflection for learning in diverse 
contexts: University teaching, dietetics practice and graduate research teams. AERA, 
M ontreal, Canada.
 W eston, M eterissian, Gosselin, Gandell, *Thomas, & *Berthiaume (September 2004).
Teaching residents and fellows how to teach: A workshop template. Royal College of 
Physicians and Surgeons, Ottawa. 
 Gosselin, R., W eston, C. (June 2004). L’impact d’un programme de support aux tuteurs 
d’un cours prégradué d’apprentissage par problèmes – Une étude pilote.3e Forum 
international francophone de pédagogie médicale. Sherbrooke. 

Amundsen, Saroyan, M cAlpine, & W eston. (June, 2004). Learning to teach in higher 
education: A working model. ICED, Ottawa. 

M cAlpine, et al. (June, 2004). How do professors explain their thinking when planning 
and teaching? W hat are the implications for the design and evaluation of faculty development 
activities? ICED, Ottawa. 

W eston, C., M cAlpine, L., *Fairbank-Roch, G., *Berthiaume, D., *Timmermans, J. 
(M ay 2004).Same time, same place, different views? Integrated approach to analyzing parallel 
perspectives of a joint phenomenon. CSSHE, W innipeg, M anitoba 
 W eston (M ay 2004). Using portfolios to promote and assess student learning in higher 
education, CSSHE, W innipeg, M anitoba 
 Amundsen, C., W eston, C. & M cAlpine L. (April  2004). Concept mapping in course 
design: A cognitive tool for professors. AERA. San Diego.  
 Gosselin, R. & W eston, C. (April 2004). The impact of tutor support on their 
Confidence, Competence, M otivation and Satisfaction in an undergraduate course: A pilot 

study.
Canadian Association for M edical Education. Halifax, Nova Scotia.
 M cAlpine, L., W eston, C., *Berthiaume, D. & *Fairbank-Roch, G. (August 2003). How 
do professors explain their decisions when planning and teaching? European Association for 



Research on Learning and Instruction (EARLI), Padova, Italy.
 M cAlpine, L. & W eston, C. (July 2002). Reflecting on teaching: Using an empirical 
model to analyze, improve and learn about your own practice. HERDSA, Perth, Australia.  

M cAlpine, L. & W eston, C. (July 2002) Implementing a more discipline-based 
approach to educational development: How are we doing after four years? W hat does this 
mean for the future? ICED conference, Perth, Australia.  

W eston, C. (June 2002). Using portfolios to promote and assess student learning in 
higher education. Society for Teaching and Learning in Higher Education, Hamilton, Ontario.  

*Bouchard, J., *Jazvac, M ., *Berthiaume, D. M cAlpine, L & W eston, C. (June 2002). 
Training graduate students in the area of university pedagogy: Student faculty collaborative 
experiences. Society for Teaching and Learning in Higher Education, Hamilton, Ontario.  

*Jazvac, M ., *Berthiaume, D., *Bouchard, J., M cAlpine, L. & W eston, C. (M ay 2002). 
Student-Faculty Collaboration as a M echanism for Teaching and Learning University 
Pedagogy. Canadian Society for Studies in Higher Education, Toronto.

*Berthiaume, D., *Bouchard, J.,*Jazvac, M ., M cAlpine, L. & W eston, C. (M ay 2002). 
La collaboration professeur-etudiant comme mecanisme d’enseignement et d’apprentissage en 
matiere de  pedagogie universitaire. Association francophone pour le savoir, Quebec City.  

*Berthiaume, D. & W eston, C. (April 2002). Training graduate students to become 
university professors: An apprenticeship model for learning about teaching. American 
Educational Research Association, New Orleans.

W eston, C. & M cAlpine, L. (April 2002). Parallel Transcripts: An innovative 
approach for capturing the impact of reflective teaching on student learning experience.
American Educational Research Association, New Orleans, LA.  

Amundsen, C., W eston, C. (January 2002). A faculty development approach that 
focuses on learning for the effective integration of technology in higher education. Paper 
presented at the American Association of Higher Education Conference on Faculty Roles and 
Rewards, Phoenix, Arizona.

W eston, C. Gandell, T., *Luconi, F. & M urray, S. (Sept. 2001). Best practices for 
online instruction: A framework for the literature. Canadian Association of Continuing Health 
Education. Ottawa, Ontario.

M cAlpine, L. & W eston, C. (August 2001). Capturing the complexities of researching 
conceptions of teaching: Some research issues. European Association for Research on 
Learning and Instruction, Freibourg, Switzerland,

W eston, C., Amundsen, C., Gandell, T., & *Sohbat, E. (M ay 2001). Towards
identifying the characteristics of effective online learning. Canadian Society for Studies in 
Higher Education, Quebec, Quebec.  

M cAlpine, L. & W eston, C. (April 2001). Improving teaching through reflection: The 
influence of experience on patterns of reflection. American Educational Research Association, 
Seattle, W A.  

Invited lectures, workshops 
W eston, C. (M arch 2006). E-learning: W hat does the ‘e’ bring to learning? Keynote 

speech, Korean Society for Educational Technology, Seoul, Korea.
W eston, & Barrington. (August 23 2004; M ay 26-June 1, 2005). Course Design and 

Teaching workshop. Concordia University, M ontreal, Canada.



Amundsen, M cAlpine, W eston. (April 19-23, 2004; April 21-27, 2005). Course Design 
and Teaching  workshop. Simon Fraser University, British Columbia, Canada.  
 W eston, Gosselin, Gandell, & Razak (Feb 15, 2005). Clinical teaching in pediatrics: 
From intuition to intention. W orkshop given at the M ontreal Children’s Hospital.
 W eston, C., M eterissian, S., Gandell, T., & Gosselin, R.  (Feb 25, 2004). Clinical
teaching for general surgery residents. General surgery seminar, M ontreal General Hospital, 
M cGill University.
 W eston, C. & Gosselin, R. (Feb 13, 2004).Clinical teaching in neonatology. Neonatal 
rounds, M ontreal Children’s Hospital.  

W eston, C. (February 12, 2004). Evaluating student learning. Teaching Scholars 
seminar. Center for M edical Education, Faculty of M edicine, M cGill University.  

W eston, C.  & M eterissian, S., Gandell, T., & Gosselin, R. (Feb 5, 2004). Clinical
teaching workshop for surgical residents.  M edical Education Rounds. Center for M edical 
Education, M cGill University.

W eston, C. (January 22, 2004). Coherence in instructional design. ISPI Founder’s 
event. M ontreal.  

Awards and Distinctions
2000  Sheffield Award for “Superior scholarly contribution to the Canadian Journal 

of Higher Education” for the article: M cAlpine, L., W eston, C., Beauchamp, C. 
W iseman, & J., Beauchamp. (1999). M onitoring student cues: Tracking student 
behavior to improve instruction in higher education. Canadian Journal of 
Higher Education, XXIX-2 (3), 113-144.

1999  Faculty of Education Distinguished Teaching Award



M icro environm ent  for faculty developm ent (individual views, 
approaches, experiences)

1. W hat do you think characterizes good teaching at the university 
level?  
2. W hat do you expect that university students should do in order to 
learn?  
3. W hat do you think that professors should do in order to learn how 
to be good teachers? 
4. How would you describe the mission of faculty development and 
faculty developers? 

M eso environm ent for faculty developm ent (Departm ent and College
views and experiences)
 5. How do staff at your institution generally view teaching?
 6. How do staff at your institution generally view learning?
 7. W hat do you think faculty members, department chairs, and/or 
Deans think    about faculty development and faculty developers? 

M acro environm ent for faculty developm ent (institutional views, 
policies, program s). 

8. W hat policies supporting teaching and learning exist at your 
institution? 
 9. W hat programs supporting faculty development exist at your 
institution? 
 10. How is university teaching generally regarded in your societal 
context?

Adapted from: Denis Berthiaume & Tomoko Arikawa (June 2006). Cultural
considerations for implementing academic development activities internationally. Paper 
presented at the International Consortium for Educational Development (ICED ), 
Sheffield, UK. 
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